


Review: Simple View of Reading

The Simple View of Reading

* Word + - 'Larliguage- — Readin
* Recognition+ X _ Enmpreher?sian

Graphic also on page 16 of the LETRS manual.




Simple View of Writing

The Simple View of Writing

Foundational - ar : :
« Writing Skills: 1D @ Compositionsl—Jll  Skilled Written

Expression -

Figirre 8.7 The Simple View of Writing
Full-size figure also on page 233 of the LETRS manual.




Foundational
Writing Skillss

¢ | etter formation

* Handwriting or
typing fluency

e Spelling

* Punctuation

* Word/sentence
spatial
organizations

Skilled Written
Expression

* Topic knowledge
* Vocabulary/word choice
* Sentence formulation
* Grammar and usage
* Literary forms
e.g., genres)
* Organization of ideas
* Audience awareness

Figure 8.1 The Simple View of Writing
Figure also on page 233 of the LETRS manual.



Compositio

e e T
oundational
- Writing_ﬂkills-

-

Knowledge of form
Word choice
Sentence structure

Developing, organising
& sequencingideas

Editing, redrafting,
refining

Spelling & phonological
awareness

Handwriting

Punctuation

Transcription

Skilled Written
Expression




Writing is Brain Work!

When we write, our brain has to simultaneously:
— remember how to form letters.
— generate ideas on a topic.

—recall grammar and composition rules.

— keep track of what's already been written.

— think about what to write next.

Executive Function: Your Brain's Control Center

Working

Memory |
- Executive
- D) Functions

Cognitive Self-
Flexibility Regulation
o —

Skilled Written’
Expression -



https://www.youtube.com/watch?v=sZmElSGKBG8

What works?

e |Instruction needs to be:

« Explicit: Fully and clearly defined
» Students are not left to infer or discover through exploration
« Information is explained and demystified
« Diagnostic:
» Uses assessment to determine where students are & what skills still need to be worked on
« Systematic:
« Carried out using step-by-step procedures or routines
» Sequential/Cumulative: each skill builds on another
» Students and Teachers know where they are and where they are going

« Alignment between grade levels, in reading interventions/special education, and between
programs (core, supplemental, intervention)

Evidence-based
teaching principles




The Hochman Method

College &
Beyond

12th

11th
10th

The Composition

Revision
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THE SENTENCE

A 4

Science Math Foreign Electives

ELA Social Studies
Language




Sample Question




QUESTION




Sequential Instruction

 Sentence-level writing is the
foundation of all writing

 |f students can’t write a solid Argument Research
sentence, they will struggle with
writing paragraphs and compositions ; Composition
* Do not skip any steps .
 All writing skills build on previous
skills

« Sentences - Outlines - Paragraphs

- Writing Cycle > Compositions -2
Genre-Writing

_THE SENTENCE
« Speech - Print
« Cumulative: Activities for each v

grade incorporate _.those Copyright ® 2019 The Writing Revolution. All rights reserved.
introduced in previous grades



Content + Writing Instruction

* Alot of elementary classrooms separate writing
instruction from other content areas

« By weaving writing instruction into content
instruction - more connections are made

« Writing is not just a skill, it is a powerful
method of teaching content

 Embedded instruction “sticks”; Disjointed
instruction requires transferring knowledge to
content instruction - less likely to “stick”

« Reading + Writing + Thinking should be included
in all content learning

* Present information, ask questions, check
comprehension, setting goals

Reading




Sample Question

ffective writing
// e steps in the writing process fluently




ANSWER

rature that

oles of high-quality
teacher can focus on
houghts and ideas, how
y in which the author
v. Students can then learn from the
rate similar techniques in their own




Structured Literacy Elements

 Embedded structured literacy
elements into writing activities

/ Text
» Text Comprehension Comprafiension PRanamie
» Spelling & Written Awareness
€ :
« Syntax (Grammar) el
» Vocabulary & Morphology ORAL
. LANGUAGE
 Oral Language supports Written AT THE CORE
Expression
» Have students practice responses orally
before writing them down, especially in Sy

the earlier grades Sentenceevel skills







Sentences, Phrases, & Clauses...Oh My!
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Phrases vs. Clauses

ontains either the subject OR the

Phrase
A group of words that doesn't have a subject and predicate but functions as a unit

Kinds of Phrases

A noun phrase includes a noun and the words that » the purebred racehorses
modify it (adjectives). « 3 friendly neighborhood
« those lovely gifts

A verb phrase includes a verb and its modifiers (adverbs). | «is swimming smoothly

« has behaved badly
« spoke loudly

Prepositional phrases are introduced by a preposition and | = to the deserving winner
include a noun phrase. « for him and me

* against the wind

= upon my left toe

Clauses: Has both subject AND predicate

Clause
A group of words that has a subject and a predicate and functions as a unit

Kinds of Clauses Examples

An independent clause expresses a complete | Simple Sentences

thought and can stand on its own. *The children talked loudly.

A simple sentence is an independent clause. | «We will be stranded on this island.

+A compound sentence has two independent | Compound Sentence: The dog pricked up his ears, but the car
clauses joined by a coordinating conjunction. | went by without stopping.

| A dependent clause begins with a Dependent Clauses

subordinating conjunction or a relative «after he left the room
pronoun and expresses an incomplete thought. | «ynless the boat is on time
It can't stand on its own and only makes sense = «whenever the clock struck the hour
with the independent clause in the sentence. «3s the bubble drifted down
*A complex sentence has an independent swhen wolves roam afar
clause and a dependent clause. Complex Sentences

=The children talked loudly after he left the room.
«=|f the boat doesn’t come soon we will be stranded on this island.




Types of Sentence Structures

Types of Sentences

7 e . :

Q/’// Simple single, independent clause

/ ( ‘ One independent clause
// The dog barks.

W/ 2 or more independent clauses that have been

/ joined by a coordinating conjunction Two independent clauses

/

. . separated by a semicolon
» Connects 2 words, phrases, or clauses that are of equal coordinating ‘ or a comma & conjunction
weight and are similar syntactic categories The pirete captain lost the treesure

map, but he still found the buried

» FANBOYS: for, and, nor, but, or, yet, so treasure.

One independent clause

1 or more dependent clauses are attached to or - di’;lgg:nf;lg‘fsrgs
embedded in an independent clause

Because thg soup was too cold, |
» May introduce a dependent clause with a subordinating conjunction wermed tin he meronae
» Conjunctive adverbs must be set off with a comma or a semicolon,

. . joini Two independent cl
depending on their placement and/or what they are joining e SO G e S
Complex ‘ dependent clauses
% . Though Michael enjoys watching
2 ]ndependent clauses with at least one comedies, he rented the latest spy

thriller, and he enjoyed it very much.

dependent clauses




Activity: Sentence Structure

Practice with Sentence Structures

Using the sentences below, follow the steps outlined in the Differentiating

Sentence Structures procedure. Check the box in the chart to identify which
Use this activity to develop student awareness of subject (who or what) and | kind of sentence each is.

predicate (action) in differentiating sentence structures. Practice should focus on m c

; : : ; . Npa ompound
students being able to differentiate compound subjects and predicates in simple m
sentences from compound sentences. Also, students should practice identifying 1. He persisted, but his nets held o
the difference between compound and complex sentences. only trash.

Differentiating Sentence Structures

Materials: A list of sentences of varying types, including both simple and

. The genie took a deep breath
compound sentences

of salty air and leered at the
@ Have students underline the subject (who or what) with one line and

the predicate (action) with two lines for each single sentence or each
sentence in a compound. . The fisherman shook with fear.

fisherman.

@ |f there are conjunctions (e.g., and, but, so) or relative pronouns

: . As the years had passed, the genie
# (e.g., who, that, which), instruct students to circle them.

hecame bitter.

' ©® Have students identify which kind of sentence it is.

ey S g e P B e P e I e T g e e g

. The fisherman knew that he must

devise a plan to get rid of the genie.

. The genie threatened the fisherman,

N (0)"} you t ry! 9 5o the fisherman tricked him back

into the jar.




Sample Question

1. 1like to
2. 1like to , and after that I like to
3. When I , Ilike to

4. My brother didn't go to
ecause

it

 different parts of speech
Ce types

les to simple sentences



ANSWER

ence types that
tudents learn that
ences to more complex
quality of their writing




Cohesive Devices

Definition

eech that
onnect words,
phrases, clauses, or
complete ideas in such
a way that they make

sense
Sue / -
her o be prepare Examples: and, but,
We /{/// ' because, however,
He vocabulary ;Eggsfff ’w‘ nevertheless, before,
there _ pre etc.

we
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Types & Examples of Conjunctions

Coordinating
Conjunctions
(and, but, or,
nor, for, so,
yel)

Table 6.7: Three Types of Conjunctions

TN O R

Coordinating conjunctions connect
grammatically equal parts of
sentences, such as words to words,
phrases to phrases, and clauses

to clauses.

* Every spring, beekeepers

set up hives in orchards and
fields around the country.

One spring, the bees flew out

of their hives, but they never
returned.

Sentence
Structures Purpose

Expresses one complete thought (subject
and predicate); can have single or plural
subjects (who) and/or predicates (action)

Simple

Example

The old fisherman went out one day to catch food.
He cast his nets and caught nothing for the first hour.
The fisherman and the genie looked closely at each other.

Subordinating
Conjunctions
(e.g., because,
before, when,
while, after, as)

Subordinating conjunctions connect
clauses that are not equal. A dependent
clause beginning with a subordinating
conjunction expresses an incomplete
thought. It can’t stand on its own and
only makes sense with the independent
clause in the sentence.

We need bees because they
pollinate our crops.

Afterthe bees disappeared,
scientists tried to find
out why.

Conjunctive
(Connecting)
Adverhs

(e.q., however,
nevertheless,
instead, finally)

Conjunctive adverbs connect two
independent clauses in one sentence
or link ideas in two or more sentences.
They often show cause and effect,
sequence, or compare and contrast
relationships.

Pesticide use was reduced,;
nevertheless, the population
of bees plummeted.

Scientists kept researching
the disease. Finally, they
thought they had the answer.

Compound | Expresses two complete thoughts (two '
subjects and two predicates) joined by one
of the following coordinating conjunctions:

and, but, for, or, nor, yet, so

Expresses two thoughts: one complete
thought (subject and predicate) and one
incomplete thought (subject and predicate)
that doesn't make sense by itself; joined with
a subordinating conjunction (e.g., because,
before, when, while, affer, as) or a relative
pronoun (e.g., that, which, who, whom)

' Complex

There were no fish, but a humongous copper jar fell to
the floor.

The fisherman wanted to be granted wishes, but the
genie wanted to give him bad luck.

' The fisherman was already imagining the riches that

would soon lie at his feet.
He smiled nervously as the jar disappeared below the
lapping waves.

Table 6.8: Examples of Conjunctions and Conjunctive Adverbs by Function

after because

also consequently

and finally
before for

now since
then S0

until therefore
when
while

Addition/Sequence | Cause/ Effect | Compare/Contrast Conditionality
if/then

however
likewise but
nevertheless
otherwise
similarly yet

although
in case
only if
unless
until

even though
instead
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Most Common Subordinating Conjuncons




Appositives

#6 “Apposition Wanted"

The Grammar Block by Tommy can  ®

wrwne. DrammarComic.com
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Four Sentence Types

Statements = Declarative Sentences
) .
4////{//%// ds = Imperative Sentence

.
atlons = Exclamatory Sentence
stions = Interrogative Sentence

Sentence Type Purpose

Statement To state, say, or tell She cuddled the kitty.
/ She (who) cuddled the kitty (action).
Command To tell someone to do something Tom, sit down.

Tom (who), sit down (action).

Exclamation | To say something with emotion or feeling | They score another touchdown!

| They (who) scare another touchdown (action)!
Have you read A Wrinkle in Time?

Have you (who) read A Wrinkle in Time (action)?

Question To ask for or about something

The Four Sentence Types

declarative d
sentence ‘ REY

A lie told often enough
becomes the truth.

3
(makes a statement) j

interrogative
sentence What is history buta _

(asks a question) fable agreed upon?

(gives a command)

exclamatory Ouch! That \
sentence — £

(expresses emotion)

imperatij _ =



Sample Question

ents to teach
he following

rage imitation of effective writing
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The Paragraph

rting a specific point

the following

ure: Sequence of sentence to

7

nsure clarity

| oherence: All sentences are
connected with transition words that
indicate relatedness

« Unity: Every sentence supports the
main idea

» Sentence skills: Grammatically
correct and clear; Varying sentence

types




Sample Question

requiring less
ce over the course of the year.
writing process at the




ANSWER

instructional
ents write drafts
i \/{ a n d gu i d es
earned writing skills




Tricks of the Trade: R one

reason for this is that we can play with a hamster. If we got a snake or

P] C t ures & C O lo I'S a fish, we could not play with it. Also, a hamster is easy to take care of.

All we need is a cage, hamster food, and an exercise wheel. TRISISWhY

It might also be _

helpful for you to
color-code sentences Supporting ldeas
or use pictures, so

SO HIENELRIROGM  Detail Sentences
different levels of

sentences

Paragraph Outline
This is how an outline looks like:
Topic:

Reason 1:
Details that develop reason 1:

Reason 2:
Details that develop reason 2:

Reason 3:

Topic Sentence Details Details Conclunon .
Details that develop reason 3:

Conclusion:

ﬁ I
F""!_ _4.5




AN Exciting Challenge

In my opinion, being an astronaut is a very hard job. It
would be exciting and fun to see outer space, but there are
many challenges that astronauts have to handle. It is a job
thot takes a lot of effort.

One reason thot being an astronaut is a hard job is
because you have to study for years to become one. Source 1
says that astronauts have to train for hundreds of hours.
Another reason this is such a hard job is because astronauts
are on their own while in space. If something on the spaceship
breoks, astronauts have to be able to fix it by themselves, and
they also need medical training to keep themselves healthy
and safe while in space. A final reason this is a challenging jok
is because a lot of strange things happen to an astronaut’s
body while in space. Source 2 explains that being weightless
and floating around can make them feel sick, and their
muscles and bones get weaker too.

In conclusion, there are many different challenges that
astronauts face. Years of training, being on their own to
handle problems in space, and changes to their health, are
some of the things that make being an astronaut such a hard

Jjob. Are you up for the challenge?

Step Up to Wri’ﬂng
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The Steps of Writing e s

Translating Reviewing and

Planeing Revising

4. Edit the draft.




Sample Question

ted to a social studies
students can
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ANSWER

Jpreps of the writing
ctice. The tool is useful




Sample Question

t, begins the process of
uring a recent family camping

) consider her audience. Through reflection
re vivid language and details to make the
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be able to work through the writing process independently
ry texts that show varied linguistic structures to make writing
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ANSWER

onario indicate that she
. e writing process.
flect on the audience
language need to be
ng stage to make the
eers. By not continuing on
’s actions provide evidence
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Informational/

Descriptive Expository

Argumentative




Activity: Start Planning

« Determine what type of writing

 The What: Identify your TOPIC you will pursue:

 The Who: Determine your AUDIENCE . In1;ormational/Exposigory: Explains or
. informs; Compare-and-Contrast
* The Why: Understand your PURPOSE « Narrative: Event described in

chronological or sequential order

» Descriptive: Describes a person, place, or
thing using all five senses

« Opinion: Seek to change how reader
thinks or feels without providing evidence
or opposing views

* Pro/Con: Doesn’t insert ones opinions;
Reports on both sides

» Argumentative: Presents both sides of an
issue and then gives reasons and provides
evidence as to why reader should choose
one side over the other




Sample Question




ANSWER




Sample Question

puter station
service




ANSWER




Sample Question

. Narrative
. Persuasive
. Descriptive
. Expository

/,// NS your reasons.

10

and write a short story using




ANSWER

gonist and write a short story
of narrative text.




Sample Question




ANSWER




Sample Question







Researching

de guided practice and

éaffolds when students
rm a search independently
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gnlng assessments
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Revising

vs. Editing

ap,,,,
Py
R,
AR

v

orrecting errors in grammar,
punctuation, capitalization,
syntax, and spelling

Easier than revising

Should receive less instructional
time







Sample Question







Edit Using Symbols

Insert

Insert period
Insert comma
Insert apostrophe
Insert space

New paragraph

No new paragraph

Close up the space
Capitalize

Make lowercase (small letter)
Delete

Reword

Move according to arrow direction
Transpose

Move to the left

Move to the right

Add a letter




Publishing




.

Start Simple - More Complex

e Start smaller

» Sentences -2 Single Paragraph - Multiple
Paragraphs (when ready)

» Match the size of the writing composition
to the topic and the content of the
composition

« Example: Book Critique
* |Introduction, Plot Summary, Analysis
of Book’s Strengths and Weaknesses
(3-paragraph is sufficient)
» Also want to include analysis and
description of characters in the book

or describe conflicts (may need 4-
paragraph or 5-paragraphs)



Summarizing is...

« Summarizing is not copying
information down from a text or
from what the teacher provided
(Retelling)

» Summarizing requires synthesizing
the information and writing it down
(or verbalizing it) in your own words

Retelling vs Summarizing
Retell Sumnarize
B 'Tf,'ll_ the ﬂt.;{'"f ﬂqﬂiﬂ « Tell only the mest ippertant

s || AT
ft events in your ow
I F"dd '5|=3' ”'-EL”'T .il:'»t-dll_“ c.l“ f i

wolds
Kégp in rping the B [DEA-
what the stapy 15 mostly

E:D"‘l};\ « Only use details from the text

» Kecp the detdils in the correct order






Writing is Difficult to Assess
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Rubrics

 Standard rubrics can help teachers focus

on specific elements of students’ writing s'x 'TYaltSertlngBoar
: N

Posters ahd Strategy Cards

MY writing has a strong beginning.

» Rubrics are more useful for ranking 1 [ | Organization
students as opposed to providing specific | em—
suggestions for moving them toward the § T
objectives the teacher has set

 More useful to use an assessment tool that
is tied to the specific strategies you have
taught



Four Criteria to Assess Student Writing




Two Types of Writing Assessments

her utilizes these assessments
termine whether or not

been taught
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Factors to Consider When Planning Instruction

 How much background knowledge
do your students have?

« How extensive or limited is their
vocabulary?

« How familiar are they with
conventions of standard English
grammar?

* Do they have a sense of what they
need to include in their writing so
that it’s understandable to a
reader?

Assessment
Gathering Data:
Formative &
Summative

Evaluation
Focus: what can
students do?

Instruction
Delivering support &

implementing
assessment What’s next?

Planning
What support will

students need?
What data do I need?



Foundational Writing Skills

« Writing, more than any
other task, taxes a
student’s working
memory and executive
functions

* |f students are struggling
with foundational writing
skills > they won’t have
the space in working
memory to
simultaneously think
about high-level aspects
of composition

Foundational
- "_Nriting.skills'

¢ | etter formation

* Handwriting or
typing fluency

e Spelling

* Punctuation

* Word/sentence
spatial
organizations

_' Composition s i — Skilled Written

Expression -

* Topic knowledge
* Vocabulary/word choice
* Sentence formulation
* Grammar and usage
* Literary forms
e.g., genres)
* Organization of ideas
* Audience awareness

Figure 8.1 The Simple View of Writing
Figure also on page 233 of the LETRS manual.



Differentiating Instruction




Constructed Response Example

s needed to successfully complete
y-rese ch projects. Include in your
se an explanation of the purpose of each
y and how it furthers students’
anding of the inquiry-research process.

|. Identify TWO ways students can present the
final products of their inquiry-research findings
to different audiences. Explain in your response
the purpose of each final product and how it
addresses the needs of the intended group of
listeners.




One more studying tip...WIDA

World Class
Instructional
Design and

Assessment
(WIDA)

Language
Standards for
ELLs

Profidiency Level Scale Score (Pessible100-600) and Confidence Band
Language Domain {PcﬂsiblelMﬂ} See Interpretive Guide for Score Reports for definitions
400

Listening ﬂ

Speaking k-/
Reading m

Proficiency levels are interpretive scores. In other words, they are based on, but separate from, scale
scores. The proficiency level score describes the student’s performance in terms of the six WIDA
English Language Proficiency Levels:

Level 1 Level 3 Level 4
Entering Developing Expanding
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